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Extracts selected by SLN from: Ofsted Inspection Consultation for 2012, National Curriculum, the Curriculum Foundation response, Cambridge Primary Review, Equality Act 2010, NFER evaluation of SLN.

 Ofsted Inspection 2012 

We propose to judge the overall effectiveness of the school by giving particular attention to the judgements about: the achievement of all pupils; behaviour and safety; the quality of teaching; and leadership and management; with consideration of how well the school promotes pupils’ spiritual, moral, social and cultural development.

We propose to shift the focus so that consideration of how well the school promotes pupils’ spiritual, moral, social and cultural development forms part of the judgement on overall effectiveness.

Take account of the extent to which the education provided enables every pupil to achieve her or his potential.
Focus strongly on standards of reading and numeracy in primary schools and literacy in secondary schools.
Use measures of relative progress other than contextual value-added indicators.
What matters most is how well schools ensure high standards of achievement, learning and behaviour for their pupils, as well as contributing to their spiritual, moral, social and cultural development.

The new inspection framework will pay particular attention to such gaps in attainment and inspectors will look at what is being done to close them.

We propose to develop value-added information for particular groups of pupils, looking, for example, at how well boys or girls perform, including looked after children, or the comparative achievements of different social or ethnic groups.

The stimulating teaching of an engaging curriculum promotes good behaviour… underpinned by consistent policies and effective teaching that promotes good social and moral development… A broad, balanced and relevant curriculum is a key factor in raising attainment, improving behaviour and attendance and promoting personal development.

We propose to judge the quality of teaching by giving particular attention to how well: teachers demonstrate high expectations, enthuse, engage and motivate pupils so that they learn and make progress;  teachers set challenging tasks; teachers use their expertise to deepen pupils’ knowledge and understanding and teach them the skills needed to learn for themselves; teachers assess pupils’ progress, provide them with constructive feedback and plan lessons to match their needs; teaching and other support stretches each individual pupil, including disabled pupils and those with special educational needs; and how effectively pupils are taught to read and to develop their skills in literacy.

Effective leaders know their school well…. They plan staff training and development accordingly… We propose.. to include the use of self-evaluation and its accuracy, the quality of professional development to improve teaching and learning, and the support offered to staff, as further contributory factors in judging leadership and management.
…raised expectations nationally for schools to address disadvantage, target support to those who need it and have a greater impact on narrowing gaps in outcomes for children and young people. We shall specifically take account of how effectively leaders and managers discharge this fundamental responsibility when considering how well the school promotes equality of opportunity.
A school’s work with parents makes a difference to how it responds to pupils’ needs and supports their learning and progress.
Capacity to share good practice and to learn from the practice of others, to support other schools and contribute to their progress, as well as benefit from support when it is provided, will increasingly be the model for school improvement.

We propose to judge the effectiveness of leadership and management by how well: leaders and managers demonstrate ambition for pupils and improvements in their achievement; improve teaching and learning; support and develop staff; and how effectively the school is improving and has capacity for sustaining its improvement.

In addition, we propose to consider: the accuracy of the school’s self evaluation and the use made of its findings; the appropriateness of the curriculum in helping all pupils to achieve well; the impact of governance on school improvement; how effectively pupils are safeguarded; and how well the school ensures equality of opportunity for all its pupils, promotes the confidence and engagement of parents, and works in partnership with other schools and external agencies to improve further.

National Curriculum

It is the Government's intention that the National Curriculum be slimmed down so that it properly reflects the body of essential knowledge which all children should learn and does not absorb the overwhelming majority of teaching time in schools. Individual schools should have greater freedom to construct their own programmes of study in subjects outside the National Curriculum and develop approaches to learning and study which complement it.

The new National Curriculum will be developed in line with the Coalition Government’s stated principles of freedom, responsibility and fairness – to raise standards for all children.

To allow teachers the freedom to use their professionalism and expertise in order to help all children realise their potential.

To develop a National Curriculum that acts as a benchmark for all schools and provides young people with the knowledge they need to move confidently and successfully through their education, taking into account the needs of different groups including the most able and pupils with special educational needs and disabilities (SEND).

It should embody our cultural and scientific inheritance; the best that our past and present generations have to pass on to the next. The National Curriculum must not, however, attempt to cover every conceivable area of human knowledge or endeavour and should not become a vehicle for imposing passing political fads on our children or dominate the school curriculum time in its entirety.

There are a number of important components of a broad and balanced school curriculum for which, as is currently the case, it would be inappropriate to prescribe national Programmes of Study. This applies, for example, in the case of religious education (RE), where what is taught needs to reflect local circumstances. Religious education will not, therefore, be considered as part of the review of the National Curriculum. The Government does not intend to make any changes to the statutory basis for religious education.

For any subjects which are not recommended to be National Curriculum subjects in future, the review will advise on whether there should be non-statutory programmes of study available at particular key stages, and/or whether those subjects, or any aspects of them, should nevertheless be compulsory but with what is taught being decided at local level.

The content of the National Curriculum should support the embedding of equality and inclusion. 
The Curriculum Foundation
An entire review will ensure a broad and balanced curriculum that includes essential skills, knowledge and understanding for young people.

Many stressed the integral links between skills, personal development and wellbeing as essential to enable children and young people to become confident, independent and flexible learners.

Many argued for schools retaining flexibility to respond to local context, meet local needs and ensure relevance.

Learners need to learn dispositions to learning, develop skills of enquiry, discernment and the capacity to absorb, learn and re-learn.

Many respondents commented on the importance of skills that prepare children for life, which demands (inter)personal and social skills as well as communication, problem solving and empathy in addition to knowledge.

Many suggested that areas of learning are more important, and one participant suggested: ‘Investigation, Enquiry, Problem solving, Team building, Curiosity, Creativity.’

The Cambridge Primary Review 
Well-being: Help children to develop a strong sense of self, balancing national, local and individual needs.   

 

Celebrating culture and community: every school should aim to become a centre of community life, culture and thought to help counter the loss of local community outside the school. 

 Empowering local, national and global citizenship: enable children to become active citizens by encouraging their full participation in decision making within the classroom and school and advancing their understanding of human rights, conflict resolution and social justice. They should develop a sense of human interdependence and the fragility of the world order require a concept of citizenship which is global as well as local and national.

 
Enacting dialogue: dialogue is central to pedagogy: between self and others...., between different ways of thinking.  

 

Engagement: secure children's active and enthusiastic engagement in their learning. 

 

Learning, knowing, doing: give children the opportunity to encounter, explore and engage with the wealth of human experience and the different ways through which humans make sense of the world and act on it.  

 
Exciting imagination: exciting children's imagination so they can advance their understanding, extend the boundaries of their lives, develop the capacity for empathy... explore ideas.
 

Fostering skill in those domains on which learning, employment and a rewarding life depend: in communication, problem solving, critical practice and human relations.
 

Promoting interdependence and sustainability: develop children's understanding of humanity's dependence for well being and survival on equitable relationships between individuals, groups, communities and nations and on a sustainable relationship with the natural world and help children move from understanding to positive action.
  Nurture the capacities of teachers and emphasise school's core tasks and relationship with their communities.
…the social and global conditions which need to be addressed if children are to have a future worth looking forward to.
Equality Act 2010
The Equality Act and Public Duty will mean that schools have to be more proactive and to go beyond non-discrimination by advancing equality.

The Public Duty requires all public bodies, including schools and academies, to eradicate discrimination, advance equality and foster good relations.

The “responsible body” is the governing body or the local authority for maintained schools in England and Wales, the education authority in the case of maintained schools in Scotland, and the proprietor in the case of independent schools, Academies or non-maintained special schools. In practice, any persons acting on behalf of the responsible body – including employees of the school – are liable for their own discriminatory actions, and the responsible body is also liable unless it can show that it has taken all reasonable steps to stop the individual from doing the discriminatory action or from doing anything of that kind.

Schools with a religious character (commonly known as faith schools) have certain exceptions to the religion or belief provisions which allow them to discriminate because of religion or belief in relation to admissions and in access to any benefit, facility or service.

The overriding principle of equality legislation is generally one of equal treatment - i.e. – that you must treat a black person no less well than a white person, or a man as favourably as a woman.  However, the provisions relating to disability discrimination are different in that you may, and often must, treat a disabled person more favourably than a person who is not disabled and may have to make changes to your practices to ensure, as far as is reasonably possible, that a disabled person can benefit from what you offer to the same extent that a person without that disability can. So in a school setting the general principle is that you have to treat male and female, black and white, gay and straight pupils equally - but you may be required to treat disabled pupils differently.
What the change means is that if a school discriminates against a person purely because of their disability (even if they are trying to achieve a legitimate aim) then it would be unlawful discrimination as there can be no justification for their actions.  

There is a general exception, which applies to all schools, to the religion or belief provisions which allows all schools to have acts of worship or other forms of collective religious observance. This means the daily act of collective worship, which for maintained schools is mandatory and should be of a broadly Christian nature, is not covered by the religion or belief provisions. The exception means that schools will not be acting unlawfully if they do not provide an equivalent act of worship for other faiths. 

Schools currently have a statutory duty to promote gender equality and must have a gender equality scheme in place. Under the Equality Act, this will be replaced by the general equality duty and the new specific duties

Schools need to make sure that all gay, lesbian or bi-sexual pupils, or the children of gay, lesbian or bi-sexual parents, are not singled out for different and less favourable treatment from that given to other pupils.

The NFER Evaluation of SLN
Local authorities (LAs) play a critical role in supporting the SLN programme schools. This included auditing local needs and cohesion issues and agreeing on priorities, then linking schools and providing three days training and support. 

Overall, the programme was successfully implemented across most of the schools. However, LAs and schools faced some issues around matching link partners (with some schools not being able to link with the type of school they originally envisaged). 

Most LAs and schools were planning to continue linking activities into the future. 

School linking can have a positive impact on many aspects of pupils’ skills, attitudes, perceptions and behaviours, particularly their respect for others, their self-confidence and their self-efficacy, as well as broadening the social groups with whom pupils interact. 

There is mixed evidence for the programme’s impact on pupils’ knowledge and understanding, their willingness to express their opinions, and perceptions of school and wider community climate (e.g. perceptions of the incidence of bullying). 

The programme is more likely to have an impact if there is sustained involvement (two or more link visits) of pupils in the programme, and impact beyond those pupils directly involved in linking activities is likely to necessitate a deliberate and sustained dissemination effort within the school. 

There is evidence that school and local authority staff also benefit from involvement in the intervention. 

The evaluation found that the Partnership model (between SLN and LAs) was more successful than the Gateway and NGO models. LAs and schools appreciate the level of support provided throughout the linking process and access to expert training and resources. 

The key determinant of the impact and outcomes of school linking for pupils is the intensity of the school linking experience. The survey evidence showed that linking had greater impact where pupils linked with pupils from their partner school two or more times during the year. 

Outcomes were primarily positive for pupils, schools and LAs when linking was carefully planned, conducted and reviewed. There were a small number of examples of negative outcomes, where linking was less carefully thought through and merely reinforced existing attitudes and stereotypes about particular groups in society. 

There is evidence that involvement in school linking can have an impact on participating LA and school staff in terms of their CPD, opportunities for self- reflection, and learning about their pupils through observation of them interacting with pupils from partner schools and their attitudes. 

The impact and outcomes of school linking are greater where the co-ordination role is shared at both LA and school level. 

The pilot phase of SLN was viewed as highly cost-effective by participating LAs and schools, both primary and secondary, in relation to its impact and outcomes achieved. 

LA and school staff believe that for school linking to be effective and sustainable there is a need for money to support the whole process of school linking, i.e. to pay for coordination of links at local/LA level, CPD training and support for schools, the school coordinator’s time, monitoring and evaluation and post-link activities. 
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